This study aims at determining teacher candidates' positive and negative impressions of the schools where they do teaching practice as required by the course of School Experience II and of teaching practice teachers. The research group is composed of 82 final year students taking the course of School Experience II in the Vocational Education Faculty of Gazi University in the 2008-20099 academic year. Open-ended questions prepared by the researcher were used so as to determine the prospective teachers' impressions. The quantitative research techniques were employed in the analysis of the data. The research findings revealed that in addition to positive impressions concerning the schools of practice teaching and practice teaching teachers, the prospective teachers also held some negative impressions. Based on the research findings, it might be recommended that the properties of schools should be considered in determining schools of practice teaching.
Introduction
Educational system has an important role in the development of a society; and , in the same vein, qualified teachers play an important role in the functioning of the educational system. No matter how well the objectives are set in education and teaching, how functionally the course content is selected and organised, achieving the expected goals is impossible in education unless it is conducted by good teachers (Sümbül, 2006: 337) . A well-qualified teacher not only is able to make an educational system successful but also contributes to the functioning of the system in a healthy way. In a research study conducted by Onural (2005) teacher's proficiency in the field is listed at the top of the qualities that a teacher should possess. This quality is followed by being pedagogically equipped, having a like for teaching profession, caressing children/people, having effective communicative skills, being tolerant and patient, having good general knowledge, and being fair respectively.
Raising the quality of teaching profession may be performed by determining the general and specific fields of proficiency and instilling those proficiencies in teacher candidates in teacher training institutions prior to taking up teaching activities. Proficiency is having the skills required by a teacher to fulfill the teaching functions (Aç kgöz, 1995: 91) . The occupational proficiencies for teachers include such proficiencies as planning and lesson preparation, using teaching methods, using communicative skills, classroom management, establishing healthy relations with students, evaluating students' learning and keeping records-which are in the learning-teaching process (Demirel, 2000: 204) .
The graduate programmes of educational faculties were re-arranged in line with the latest developments occurring in education in our country and with the efforts to raise qualified teachers needed; and those programmes were put into effect in all the educational faculties firstly in 1998-1999 academic year (The Board of Higher Education (YÖK), 2007). In consequence of the restructuring of educational faculties, and in line with the university-faculty cooperation which is on the agenda as an important dimension of the restructuring, significant responsibilities were loaded on the faculty instructors and on practice teaching teachers for training prospective teachers (YÖK/World Bank, 1998) . The modifications to the programmes made in the process of restructuring the educational faculties included also the issues of school experience and practice teaching (YÖK/World Bank, 1998: 1). Prospective teachers will be able to make class observations in schools with the help of those courses, comprehend the tiny details of the profession and will become a teacher (Demirta and Güne , 2004) . School Experience is a process which functions as a preparatory stage for the teaching profession and which is composed of activities through which they observe teaching applications and skill and are introduced to the profession (YÖK/World Bank, 1998: 5). The course School Experience is a course which is offered to students in two semesters as School Experience I and School Experience II. It will be possible for prospective teachers to assimilate their own experiences, to associate their out of the class activities with their work at school, and to discuss them with their classmates and the instructors as well as with practice teaching teachers via those courses (YÖK/World Bank, 1998) .
School Experience II is a course which is planned so that the prospective teachers can make observations, applications and evaluations in the school of practice teaching in the learning-teaching process (YÖK/World Bank, 1998: 35) . The course aims to instil in the prospective teachers such skills as applying the learning activities by planning, recognising the individual differences between students, and collaborating with other teachers in the school efficiently and harmoniously (Aksu and Demirta , 2006) . School Experience II is offered once a week throughout a semester, and aims at prospective teachers' participation in teaching in a planned way. The tasks and activities performed by prospective teachers in that course give them opportunities to work individually or with others in small groups, and to gain teaching experience even by taking small responsibilities. The schools and teachers of practice teaching are highly important in efficiently conducting the course School Experience II, which occupies an important place in the prospective teachers' gaining vocational knowledge, skills and experience. Practice teaching schools are state or private primary and secondary education schools which function under the Ministry of Education and where practice teaching activities are performed. Practice teaching teacher is the teacher who teaches in the field of study of the prospective teacher and who guides and evaluates him in the practice teaching activities at school in cooperation with the instructor at university (YÖK/World Bank, 1998: 35) . Practice teaching schools are important in providing appropriate learning environments whereas practice teaching teachers are important in leaving significant prints in professional life of the prospective teachers (Dündar, 2003) . In the course of School Experience II, which is included in the courses aiming to give students teaching formation in Vocational Education Faculty, prospective teachers are expected to acquire knowledge and experience in in-class applications, teaching strategies, methods, techniques, and measurement and evaluation. The properties of practice teaching schools where students go and of practice teaching teachers are important with regard to the function of the course.
Therefore, this current study aims to specify prospective teachers' positive and negative impressions concerning the schools and teachers of practice teaching that students are exposed to as required by the course of School Experience II. It is believed that the research findings will contribute to the criteria for selecting the practice teaching schools and teachers.
Method
This research employs a qualitative technique. Qualitative studies are preferred in benefiting from the relevant individuals' experiences and in understanding their feelings and thoughts (Ekiz, 2003: 25) . The researcher is usually the observer in qualitative research studies (Büyüköztürk, et al., 2008: 250) . The research group was composed of 82 final year students taking the course of School Experience II in the Family Economy, Nutrition Education, Hairdressing and Cosmetics departments of Vocational Education Faculty, Gazi University in the 2008-2009 academic year, Fall Semester. The prospective teachers in the research group performed the applications of School Experience II in 4 Girls' Vocational High Schools and 1 Vocational Education Centre all of which were located in Ankara and were functioning under The Ministry of Education. Following the 5-week theoretical instruction of the lecturer and micro teaching activities in the faculty, the students did applications for 8 weeks (once a week) throughout the semester in practice teaching schools. The students submitted reports of what they did in schools to the lecturer each week, and were then informed of what they will do the following week. The students completing their practices in schools finished the final two weeks of the semester in schools in company of the lecturer. The current research was conducted in the first week of the course School Experience II after the students had returned from the schools of practice teaching. In addition to the interview given to the prospective teachers, four open-ended questions prepared by the researcher were asked them and they were required to reply in writing. Using open-ended questions in the research gives flexibility to the research and gives participants more time to speak, and thus it assures getting further information (Ku , 2003: 1859. The following questions were asked the participants in the interviews: 1. what positive impressions and experiences do you have in relation to your school and teacher of practice teaching? 2. What negative impressions and experiences do you have in relation to your school and teacher of practice teaching? Moreover, they were asked to mention orally and share the observations and experiences with classmates in the classroom, and the lecturer took notes of what is spoken.
In the stage of data analysis, both the students' written responses to the four open-ended questions and the lecturer's notes of classroom dialogues were examined in detail and were analysed. A list concerning the answers given by all the participants to each question was prepared, and an evaluation was made regarding each question.
Findings
Findings obtained after the examination and analysis of the replies given to each question about the schools and teachers of practice teaching based on the course of School Experience II were grouped into four, and the views were given in the order of frequency of statement as in the following.
The prospective teachers' major positive impressions and experiences concerning the schools and teachers of practice teaching:
Sufficiency of ateliers, physical structure and technical equipment in the school of practice teaching, the appropriacy number of students in each class for teaching, the concern and support given them by school administration, harmonious work of school staff, smiling teachers except for the practice teaching teacher, respectful students.
The prospective teachers' major negative impressions and experiences concerning the schools and teachers of practice teaching:
insufficiency materials in schools of practice teaching, insufficiency of teaching aids and materials (projection, overhead projector; etc) in classes, lack of discipline in schools and failing to enforce school rules, ignoring cleanliness and hygiene rules, insufficiency of security in schools.
The prospective teachers' major positive impressions and experiences concerning the teachers of practice teaching:
contributing to raise the prospective teachers' interest in the profession and their self-reliance, their trust in the prospective teachers, giving feedback for activities, being flexible and tolerant, recognizing their students sufficiently, and giving real life examples in classes.
The prospective teachers' major negative impressions and experiences concerning the teachers of practice
teaching: their focusing mostly on students' negative behaviours, being too strict, offending and humiliating to students, teaching usually in traditional methods, assigning students tasks for their private purposes, behaving in an informal way in their relations with students, failing to behave equally fair to each candidate teacher, expecting too much of the prospective teachers in teaching related issues.
Discussion
A close examination of "the prospective teachers' major positive impressions and experiences concerning the schools of practice teaching" showed that the most outstanding impressions were about the sufficiency of physical and technical equipment in ateliers, the appropriacy of the number of students in classes for teaching, and the interest and support of school administration. That finding is compatible with the aims of the course of School Experience II. That the ateliers in schools of practice teaching were sufficient in technical equipment was quite important for students of Vocational Education Faculty, where most of the courses are mostly application-based. Besides, equipped schools mean gaining more knowledge and experience in those schools. Moreover, the course of School Experience II aims to enable prospective teachers to benefit from the knowledge and accumulation of not only teachers but also of other staff. In the work by Ayd n et al (2007) concerning the course of School Experience II, it is pointed out that prospective teachers benefit greatly from the views, recommendations and experiences of practice teaching teachers and the school administration. This finding is similar to the ones obtained in our current research.
A close examination of "the prospective teachers' major negative impressions and experiences concerning the schools of practice teaching" showed that they found the schools insufficient some respects. Among the insufficiencies insufficient materials in ateliers, and insufficient teaching aids were notable (Demircio lu, 2003) . Similarly, in the research performed by Katranc (2008) in relation to the course of teaching practice, students stated that they spotted insufficiencies in schools with regard to supplying teaching materials and aids. This finding is compatible with our findings. No matter how good is the physical structure and technical equipment in ateliers, applied courses cannot attain their objectives unless materials for use are available sufficiently. Especially for students of Vocational Education Faculty, it is extremely important to have stocks of materials for use in ateliers for the development of their skills. Therefore, in selecting schools of practice teaching, this issue should also be considered. Besides, the prospective teachers also pointed out that lack of discipline was a problem and that school rules were not enforced sufficiently in schools of practice teaching. In order for schools to attain their goals and be efficient, and to raise students with distinctive features, they need discipline involving goals, principles, values and rules (Sar ta , 2003: 55) . Performing their practice teaching in an environment with order and discipline will help the prospective teachers in the future to form a school environment which will secure order and discipline.
A finding notable among the positive impressions concerning the teachers of practice teaching was that the teachers of practice teaching raised the interest in the profession and that they contributed to prospective teachers' self-reliance. In addition, it was clear that those teachers' tolerance and flexibility to the prospective teachers, and their giving feedback lead to having positive impressions. Thus, it is evident from this finding that a considerable part of the aims of the course has already been achieved.
The current research also revealed that the prospective teachers had some negative impressions of teachers of practice teaching. The most notable ones of those were the teachers' focusing mostly on negative behaviours, their extreme strictness, offending and humiliating attitudes towards students. This showed that the prospective teachers were not pleased with those teachers' behaviours and attitudes towards their students. In a study performed by Y ld z (2008) concerning the course of School Experience II, the students stated that they were not pleased with teachers of practice teaching. Another finding showing a negative impression was that those teachers taught in traditional methods. A similar conclusion was reached in research by Eraslan (2008) concerning the prospective teachers' views of the practice teaching course. The prospective teachers' having negative impressions of teachers of practice teaching may prevent them from being tolerant to their students, using polite expressions, and developing skills to use new methods and techniques of teaching in the future. Therefore, due care should be given to the selection of practice teaching teachers.
Conclusion and Recommendations
The research findings demonstrated it that the prospective teacher had negative as well as positive impressions concerning the schools and teachers of practice teaching. The major positive impressions concerning the schools of practice teaching included the sufficiency of ateliers in physical structure and technical equipment, school administrators' interest and support, the harmonious working of the school staff whereas the negative impressions included insufficiency of materials in ateliers, lack f discipline in schools, and insufficient security in schools. The major positive impressions concerning the teachers of practice teaching were their raising the interest in the profession and the self-reliance, recognising their students sufficiently, giving real life examples in classes whereas the negative impressions were the teachers' focussing mostly on students' negative behaviours, being too strict, offending and humiliating toward students, and teaching their lessons in traditional methods.
Based on the research findings, it might be recommended that the schools should have supplies of materials for use in ateliers; practice teaching teachers should be offered in-service training in teacher-student relations, teaching principles and methods and school security; and the features of schools should be considered in determining the schools of practice teaching.
